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“Standards Based Planning”

Or
“Backward Design”

To begin with the end in mind means to start with a clear understanding of your
destination. It means to know where you’re going so that you better understand
where you are now so that the steps you take are always in the right direction.
-Steven R. Covey, The Seven Habits of Highly Effective People

Identify
desired results

Determine
Acceptable evidence

Plan learning
experiences and
instruction

From Wiggins & McTighe

From the Staff meeting learning standards distributed at the beginning of the year was this stand-
ard:
o Staff members will be able to plan a unit using a standards-based approach

The goal is that all of our unit planning will be based on a standards based or backwards design mod-
el. There are different models to look at, including Wiggins & McTighe, Rutherford, and Martin-
Kneip. The specific model isn’t what’s important. What is important is that we begin with the end in
mind

The goal is that each of us work, collaboratively, to develop and implement at least one unit plan that
uses a standards-based approach. Along the way, drafts and updates will be submitted, and feedback
will be given. Summative feedback will be given via the unit planning rubric. A collection of com-
pleted units will be kept with the other unit exemplars in the conference room.
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Identify

desired results

1. Analyze the Standards: Which Learning Standards, Performance Indicators, and
district curriculum goals will the students be working on?

2. Identify the Essential: What are the key ideas
and essential questions that are essential for all stu- Worth being
dents to know? familiar with

Important to
know and do

“Enduring
3. Important or nice to know: Given the essential Understanding”
as described above, what knowledge and skills are
important to know or merely nice to know? How
will focusing in on the essential be different from
the way this unit was in the past? From Wiggins & McTighe

——
Adopted from Paula Rutherford and Just Ask Publications
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Determine

Acceptable evidence

1. The assessment criteria: What will it look like when students can demonstrate that
they understand the big ideas and have the essential skills? What needs to be in the
rubric or performance task list?

2. The assessment format: What products would demonstrate student learning? What
is the rubric? What exemplars and anchors do I need to provide? Can I build in choic-
es for students that allow them to use their strengths and styles?

3. Accommodations and modifications: What support systems and strategies can [
use to ensure that all students have an opportunity to demonstrate mastery even if their
current experience base around this standards is limited? What accommodations or
modifications in the assessment will be needed for students with special needs?

——
Adopted from Paula Rutherford and Just Ask Publications




Plan learning
experiences and
instruction

1. Framing the learning: How will the standards, objectives, assessment criteria, etc.
be communicated to the learners? How will students know what they are going to be
doing, what they will know and be able to do as a result of these activities, how they
will be assessed, and why this is important?

2. Preassessment: How will I know where each student is performing at the begin-
ning of the unit?

3. Prior knowledge: How ill I help students access prior knowledge and use it pro-
ductively, either building on or addressing misconceptions?

4. Active learning: What active learning experiences will help students achieve the
standards? What resources do I need to facilitate this?

5. Assignments: What assignments, projects, and homework will help the students see
the relevance of the learning and help them not only meet the standard but retain their
learning?

6. Formative evaluation: What classroom activities, observations, quizzes, etc.
would provide me with information on their progress toward the standards?

7. Stumbling blocks: What problems/issues might prevent student mastery of the
standards? For which students?

8. Diversity: How can I structure the learning environment and differentiate instruc-
tion to minimize the impact those problems might have on the learning process? What
kinds of accommodations and support systems do I need to continue to do or imple-
ment for the diversity of learners in the classroom?

S I E—

Adopted from Paula Rutherford and Just Ask Publications




Standards-Based Planning Calendar

September 3:

September 4:
October 1:
October 11:

October 29:

November 15:

December 13:

January 30:

February 28:

March 14:

Overview of expectations and plans (30 minutes max.), vocabulary
matching activity

Diagnostic assessment (individual and/or group)

Staff meeting, abbreviated peer review of units from previous year
Afternoon (Jay McTighe preparation)

Jay McTighe at Middle School Conference Day

(tentative) Half day with PM Mini-conference (lunch and workshops by
us based on diagnostic summary)

(tentative) Half day, with PM work time (lunch, mini-lesson and then
mostly work time)

Superintendent’s Conference Day with PM work time (lunch, mini-
lesson and then mostly work time)

(tentative) Half day, with PM work time (lunch, mini-lesson and then
mostly work time)

Superintendent’s Conference Day with PM work time (lunch, mini-
lesson and then mostly work time)

As of 12/17/12



Based on the results of Standards Based Planning Diagnostic Assessment that staff
completed on September 4™ the following have been identified, as the first areas the
Standards Based Planning Cadre will address:

Gap Analysis

Using Rubrics Before, During, and After Assessment

Using data other than student work to inform classroom decisions
Essential Questions

Resources available to guide standards-based planning
Integrating literacy into all subjects

Ways to frame the learning

Action Research

Incorporating standards form areas other than my own

CoNo~LNE

The cadre will plan a mini-conference with sessions addressing as many of these areas as
possible. Students will attend for a half-day (leaving at approximately 11:30AM). We’ll
all eat lunch together, and then choose sessions from the above list to attend. A specific
schedule will be developed soon.

At this point, we are seeking Arcadia Middle School staff members who are willing to
facilitate, co-facilitate, or contribute to a session from the above list. If you are willing,
please send a message indicating your willingness, including which area you’d like to
help with, to Jackie Goodwine (jackie.goodwine@greece.k12.ny.us) by September 27",



mailto:jackie.goodwine@greece.k12.ny.us
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for reference and use at any time. They can be found in binders on the shelves.
They are labeled: Standards-Based Curriculum and Assessment Prototypes.

Unit Name

Connecting the Present with the Past
Me Personal Connection

A Quiet Garden

Westward Journal

Laws of Science

Assessment in Drug Education

Americans: A Study in Diversity

Challenge of the Sea
Theme: Human Rights
Childhood

Interdependence of Organisms

Reasons for the Seasons

Coming of Age in Wartime
Algebra at Alexandria’s Awesome
Amusement Park

Ecosystems

Researching and Sharing Information

Differentiated Lesson for Math Instruction
Changing Role of the US in World Affairs

The Devil’s Arithmetic and the Holocaust

S
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The following Standards-Based Units

are available in the conference room

Standards area(s)

Social Studies
English Language Arts

Social Studies
English Language Arts

MST
English Language Arts

Social Studies
Language Arts

Science
English Language Arts

Health

Social Studies
English Language Arts
Technology

Science
English Language Arts

Social Studies
English Language Arts

Social Studies
English Language Arts

Science

Science

Social Studies
English Language Arts

MST

Science

Music
English Language Arts

Math

Social Studies
English Language Arts

Social Studies
English Language Arts

Target Grade Level
Grade 6

Grade 8

Grade 9

Grade 5

Grade 6

Grade 7

Grade 5

Grade 6

Grade 4

Grade 6

Grade 7

Grade 8
Grade 8

Grade 7

Grade 6
Grade 7

Grade 6

Grade 8

Grade 8

Volume #

Volume 5

Volume 5

Volume 5

Volume 2

Volume 2

Volume 2

Volume 3

Volume 3

Volume 1

Volume 1

Volume R

Volume R
Volume R

Volume R

Volume R
Volume R

Volume R
Volume R

Volume R
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Standards Based Planning

Dlagwnostic Assessment

Rate the degree to which the item relates to your practice with Standards Based Planning. In the
space for "evidence", briefly describe an example to illustrate your rating. This information will
be used to plan events and activities during the course of the year.

1 2 3 4 5
l | | | |
| 1 1 1
I have heard I understand what I refer to this when I incorporate this This is an
of this this means I plan into my plans integral part of

my practice
Gap analysis (comparing what is taught with standards and curriculum to
determine overlap, shortfalls, etc.)

Evidence:

Identifying what is essential to know, important to know, and nice to know

Evidence:

Performance assessment

Evidence:

Using rubrics before, during, and after assessment

Evidence:

Looking at student work to inform classroom decisions

Evidence:

Looking at data other than student work to inform classroom decisions

Evidence:

Essential questions

Evidence:




Continue to rate the degree to which the item relates to your practice with Standards Based
Planning. In the space for "evidence", briefly describe an example to illustrate your rating. This
information will be used to plan events and activities during the course of the year.

1 2 3 4 5
l | | | |
| 1 1
I have heard I understand what I refer to this when I incorporate this This is an
of this this means I plan into my plans integral part of

my practice

Resources available to guide standards-based planning, including CD-ROMS,

websites, organizers, etc.

Evidence:

Integrating literacy into all subjects, including Claim-Evidence-Interpretation as a format

Evidence:

Differentiation of Instruction

Evidence:

Ways to “Frame the Learning,” so that students know the objectives, the rationale and
assessment criteria in advance

Evidence:

Action research (asking questions about classroom strategies and looking for answers
in a methodical way

Evidence:

Incorporating standards from areas other than my own

Evidence:

Other (please specify):

Evidence:




_/¥ STANDARDS BASED PLANNING at
GREECE ARCADIA MIDDLE SCHOOL

Instead of a staff meeting, after school meeting time for Tuesday, April 2", is for working on
your unit plans. This is the last time work time will be designated for the purpose of working on
unit plans. All in all, you’ve had between 15 and 24 hours of planning time for the purpose of
collaborating on your unit plan. If you are not done with your unit, you should be, soon! As I’ve
been telling you for the whole year, | expect you to turn in, to me, a copy of your completed unit
plan. Whether or not you will have delivered your unit by May 1%, I am asking that you submit
your completed unit plan by May 1% (sooner, if you have it!). Please be sure to indicate who
has worked on the unit plan when you submit it. As always, I’'m interested in any drafts you have
and welcome the chance to provide you some feedback about its progress. If you have any
questions, please ask.

Jeff

_& STANDARDS BASED PLANNING at
GRCECE ARCADIA MIDDLE SCHOOL

ENTRAL SCHOOL DISTRICT

Instead of a staff meeting, after school meeting time for Tuesday, April 2", is for working on
your unit plans. This is the last time work time will be designated for the purpose of working on
unit plans. All in all, you’ve had between 15 and 24 hours of planning time for the purpose of
collaborating on your unit plan. If you are not done with your unit, you should be, soon! As I’'ve
been telling you for the whole year, | expect you to turn in, to me, a copy of your completed unit
plan. Whether or not you will have delivered your unit by May 1%, I am asking that you submit
your completed unit plan by May 1 (sooner, if you have it!). Please be sure to indicate who
has worked on the unit plan when you submit it. As always, I’m interested in any drafts you have
and welcome the chance to provide you some feedback about its progress. If you have any
questions, please ask.

Jeff
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Identify

desired results

What overarching understandings What are the overarching
are desired? “essential” questions?
—
— —
What will students understand What “essential” and “unit”
As a result of this unit? questions will focus this unit?
—

From Wiggins & McTighe
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Determine

Acceptable evidence

Performance tasks, projects, etc.

I

I

Quizzes, tests, academic prompts

Other evidence, such as observations,
work samples, dialogues, etc. Student self assessment

—

From Wiggins & McTighe
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Plan learning

experiences and
instruction

Given the targeted understandings, other unit goals, and the
assessment evidence identified, what knowledge and skills are needed?

R

Students will need to know... Students will need to be able to...

What teaching and learning experiences will equip students
to demonstrate the targeted understandings?

From Wiggins & McTighe
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Plan learning

experiences and
instruction

Given the targeted understandings, other unit goals, and the
assessment evidence identified, what knowledge and skills are needed?

R

Students will need to know... Students will need to be able to...

What teaching and learning experiences will equip students
to demonstrate the targeted understandings?

From Wiggins & McTighe
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What will be your standards-based unit that your are collaboratively planning this year?

What priorities have you identified to work on, collaboratively this year
(other than planning a standards-based unit)?

I

Within the items described above, what specifically have you been working on,
and what is next on your “to-do” list?

Please return to Jeff (one per group) please!




Facets of

I Understanding ’

The Six Facets of Understanding can be used to guide the identification of ways in
which students can show us whether they understand something or not. They give
us ideas for performance assessment (Wiggins and McTighe, 2001).
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From Wiggins & McTighe



Facets of

I Understanding ’

Social Studies
Examples of Performance Tasks Based on the Six Facets

Explanation

Provide conceptual clavifi-
catlon (e.g. freedom com-

§° 'Pwed to license; meaning 6‘6
F of the term “third %
N )
§ Design amuseun world.). O,
S exhibit on the cous-
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Self-Knowledge

From Wiggins & McTighe



Facets of

I Understanding ’

US Revolutionary War
Examples of Performance Tasks Based on the Six Facets

Explanation

Write o NEWSPAPEY editorial
L a 1777 newspaper:
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Self-Knowledge

From Wiggins & McTighe



Facets of

I Understanding ’

Westward Expansion
Examples of Performance Tasks Based on the Six Facets

Explanation

A
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Self-Knowledge

From Wiggins & McTighe



Facets of

I Understanding ’

Ancient Civilizations
Examples of Performance Tasks Based on the Six Facets

Explanation
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Self-Knowledge

From Wiggins & McTighe



Facets of

I Understanding |I

Name of Unit:

Explanation
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From Wiggins & McTighe
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1. Analyze the Standards: Which Learning Standards, Performance Indicators,
and district curriculum goals will the students be working on?

2. Identify the Essential: What are the key ideas and essential questions that are
essential for all students to know?

3. Important or nice to know: Given the essential as described above, what
knowledge and skills are important to know or merely nice to know? How will fo-
cusing in on the essential be different from the way this unit was in the past?

——
Adopted from Paula Rutherford and Just Ask Publications




4. Task Analysis: What are the skills students will need to practice and what
background knowledge do they need to possess to meet the standards?

5. The assessment criteria: What will it look like when students can demonstrate
that they understand the big ideas and have the essential skills? What needs to be
in the rubric or performance task list?

6. The assessment format: What products would demonstrate student learning?
What is the rubric? What exemplars and anchors do I need to provide? Can I
build in choices for students that allow them to use their strengths and styles?

——
Adopted from Paula Rutherford and Just Ask Publications




7. Accommodations and modifications: What support systems and strategies can
I use to ensure that all students have an opportunity to demonstrate mastery even
if their current experience base around this standards is limited? What accommo-
dations or modifications in the assessment will be needed for students with spe-
cial needs?

8. Collaboration and consistency: How will we work as collages to assure that we
are setting consistent standards, and that we have a sense of what students in
other classrooms are doing and how their learning is assessed?

9. Framing the learning: How will the standards, objectives, assessment criteria,
etc. be communicated to the learners? How will students know what they are go-
ing to be doing, what they will know and be able to do as a result of these activi-
ties, how they will be assessed, and why this is important?

——
Adopted from Paula Rutherford and Just Ask Publications




10. Preassessment: How will I know where each student is performing at the be-
ginning of the unit?

11. Prior knowledge: How ill I help students access prior knowledge and use it
productively, either building on or addressing misconceptions?

12. Active learning: What active learning experiences will help students achieve
the standards? What resources do I need to facilitate this?

——
Adopted from Paula Rutherford and Just Ask Publications




13. Assignments: What assignments, projects, and homework will help the stu-
dents see the relevance of the learning and help them not only meet the standard
but retain their learning?

14. Formative evaluation: What classroom activities, observations, quizzes, etc.
would provide me with information on their progress toward the standards?

15. Stumbling blocks: What problems/issues might prevent student mastery of
the standards? For which students?

——
Adopted from Paula Rutherford and Just Ask Publications




16. Diversity: How can I structure the learning environment and differentiate in-
struction to minimize the impact those problems might have on the learning pro-
cess? What kinds of accommodations and support systems do I need to continue
to do or implement for the diversity of learners in the classroom?

17. Reflection after the unit: How did the students do on the performance task>

Were there some students who were not successful? What might account for
that? What might I do differently next time?

18. Reflection after the unit: What worked well? What didn’t work well? Did the

assessment capture the information about student learning that was intended?

——
Adopted from Paula Rutherford and Just Ask Publications




Arcadia Middle School Standards Based Unit

Name of Unit:

Authors:
Stage 1 (Identify Desired Results) Stage 2 (Evidence of Understanding) Stage 3 (Learning Opportunities)
Self Rater Self Rater Self Rater
score score score score score score
Standards Performance | ntear ation
Alignment Tasks €9
Enduring Quizzes, Tests, Aca- Grouping
Under standings demic prompts Strategies
Essential Assessment Rationale
Questions Alignment (Framing the L ear ning)
Identified Assessment Active L earnin
Knowledge and Skills Application 9
Student Self Assessment Cooper ative
and Reflection Learning
Inclusive
Home-School
Communication
Collaboration

This rubric has been designed to be used with the standards-based units written for Arcadia Middle School (Greece Central School District). It
represents a synthesis of the work of Giselle Martin-Kneipp, Grant Wiggins, Jay McTighe, Paula Rutherford, Charlotte Danielson, and Jeff Craig.



Unit Rubric: Stage 1 (Identify Desired Results)

1

2

3

4

Standards
Alignment

Alignment is contrived or difficult
to determine. Learning opportuni-
ties and assessments appear to be
unrelated to the Learning Stan-
dards.

Alignment with Learning Stan-
dardsis not explicit but it can be
inferred. Learning opportunities
and assessments are partially re-
lated to the Learning Standards.

Alignment with Learning Stan-
dardsis clear and explicit but is not
lembedded in the learning opportu-
nities for students. L earning oppor-
tunities and assessments are di-
rectly related to the Learning Stan-
dards.

The alignment with the Learning
Standardsis clear and explicit
throughout the unit. The learning
opportunities and assessments are
directly related and clearly sup-
portive of students' attainment of
the Learning Standards.

Enduring
Under standings

Enduring understandings are dis-
crete facts without relevance, con-
text, or application to other situa-
tions.

Enduring understandings describe
the focus of study, not what should
really be understood as a result of
the study.

Enduring understandings help to
shed insight into the unit of study,
take time to uncover, and under-
standing must be discovered and
constructed by the students.

Enduring understandings involve
the big ideas that help give mean-
ing and importance to the facts,
cross content boundaries, are not
obvious, provide a conceptual
foundation for skills, and are de-
liberately framed as generaliza-
tions (the moral of the story).

Essential
Questions

Essential Questions are unclear or
poorly stated. They are divorced
from them, issue, problem, or
question, and unrelated to the
Learning Standards.

Essential Questions are clear and
open-ended but not significant.
Their linkage to the theme, issue,
etc., aswell asto the Learning
Standardsis not explicit but it can
be inferred.

Essential Questions are significant,
open-ended and linked to the
theme, issue, etc., aswell asthe

L earning Standards, but they are
not consistently addressed through-
out the unit.

Essential questions are compelling
and provide the central focus that
drives students’ inquiry of the
theme, problem, issue, etc.
throughout the unit. They are
clearly related and supportive of
the Learning Standards.

| dentified
Knowledge and
Skills

Emphasisis on facts that are not
connected or relevant. Skills are
not demonstratable.

Skills and knowledge are identi-
fied but the connection between
them and the rest of the unitis
contrived or not evident.

| dentifies the key knowledge and
skills that students should acquire.

Clearly identifies what the stu-
dents will know about and what
they should be able to do. Skills
are things that the students will be
able to acquire and demonstrate.
Focuses on general concepts,
thinking skills, and ideas rather
than just isolated facts.




Unit Rubric: Stage 2 (Evidence of Understanding)

1

2

3

4

Perfor mance
Tasks

Task isreadlly little more than a
paper and pencil test; expectations
not delivered when assigned; no
apparent rubric.

The tasks require studentsto do
things that aren’t extensions or
applications of the learning; tasks
don’'t model real-life; expectations
are communicated at the time the
task is assigned.

Tasks require students to do some-
thing to show they understand; task|
has obvious connections to the ap-
plication of the learning in real-
life; rubric distributed when task
assigned; there are some choices
for students.

Tasks are complex challenges that
mirror the issues and problems
faced by adults; thereis purpose,
audience, personalization, and
choice. Thetask, criteria, and
standards are known in advance
and guide student work.

Quizzes, Tests,

Includes diagnostic as well as
summative assessment. Diagnostic

I ncludes discrete diagnostic, for-

Unit isformally assessed from
beginning to end to measure and

Academic Relies only on summative or end- | oot is not used as a supple-[mative, and summative assess- support student learning and to
of-unit assessment. X inform teaching via a variety of
ment or support for the summative |ments that relate to one another. di e f ) q
pr Om pts evaluation .lagnostlc, ormative, and summa-
' tive assessments.
The same assessments are used Traditional tests have been supple- Uses classroom assessments that asgec%i ruent w(ietnr: It:;:]r:lr? u?a;h-at
from year to year, without regard . ; PPIE | eflect the State's learni ng stan- 9 eaming
Assessment . , mented with questions from new . . dards, performance indicators, and
to changesin curricula or the dards and are aligned with State | . . o ”
. Learning Standards. State assessments. ents. instructional objectives, bothin
Ali gnm ent 9 content and process.
The primary assessment comes at Uses classroom ents that Uses avariety of formative and
Assessment given at the culmina-  [the end of the unit or activity; : . o summative assessments to gauge
tion of aunit or activity; assess-  |quizzes and smaller assessments areinstructionally useful indicators student progress and to inform
Assessrnent ment results are final for students; |interspersed in unit provide some of individual student growth and instruction; clearly communicates

Application

teacher goes on with new instruc-
tion regardless of student perform-
ance on assessment.

indication of student progress. Stu-
dents have occasional opportuni-
tiesto re-assess (usually with
some penalty).

performance not only to monitor
leach student's progress in meeting
the State's learning standards but
al so to plan instruction.

criteriato students early in the
process, makes adjustmentsin
curriculum based on assessment
data.

Student Self As-
sessment and Re-
flection

Teacher isthe only person who
reflects on the products and proc-
esses. There are no reflection ques-
tions, checklists, or rubrics.
Teacher is the sole evaluator.

Students reflect in general. Reflec-
tion questions, checklists, or ru-
brics are only peripherally related
to the assessment. Students evalu-
ate their own products.

Students reflect on the final prod-
uct. Reflection takes the form of
specific questions, checklists, or
rubrics.

Students reflect on both products
and processes. Reflection takes
the form of ongoing and specific
questions, checklists, or rubrics.
Students formally evaluate their
own and each other’ s tasks
throughout the assessment experi-
ence.




Unit Rubric: Stage 3 (Learning Opportunities)

1

2

3

4

| ntegration

Each discipline or content areais
taught completely independent of
other disciplines and content areas.

Occasionally, deliberate connec-
tions are made between disciplines
and subject areas.

Uses interdisciplinary approaches
to help students integrate their
studies and meet learning stan-
dards.

Content areas are regularly inte-
grated (such as humanities or
MST) such that knowledge and
the acquisition of skillsand
knowledge are the natural focus of
instruction rather than subjects or
disciplines.

Grouping
Strategies

Homogeneous groups are used;
groups do not change.

Some groups are homogeneous,
others are heterogeneous. Homo-
geneous group membership tends
to remain the same.

Uses flexible grouping based upon
student needs and interests to help
leach student achieve the learning
standards. Students change groups
often, depending on individual
needs and program purposes.

Instructional groups are produc-
tive and fully appropriate to the
instructional goals of the lesson;
students take the initiative to in-
fluence instructional groupsto
advance their learning; groups
change often, depending on stu-
dent progress, experience, and
individual needs.

Rationale
(Framing the
L ear ning)

Students are uninformed about the
reason for the lessons. They are
unaware of the rational or expecta-
tions.

The Learning Standards are identi-
fied for the students or by the stu-
dents.

Students know why they are doing
what they are doing in addition to
what they are doing. Previous
|earning and experience connec-
tions are made.

Regular and explicit communica-
tion of: what students are learning,
why they are learning it, how they
will learn it, how you and they
will know they have learned it.
Explicit connections to experi-
ence, previous learning, and real-
life are made.

Active Learning

Students sit passively in rows,
teacher remainsin front of class,
primarily lecturing and providing
direct instruction.

Students spend much of their time
hearing from the teacher, whether
alecture or directions. Students do
some work on their own. Gener-
ally paper and pencil work at their
seats.

A variety of instructional strategies
are used, from lecture to discovery.
Most classes include the students

working on activities, projects, etc.

A variety of methods and strate-
gies are used; methodology fol-
lows research and best practices.
Students are workers. Teacher
facilitates the construction of
knowledge by students.
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Cooper ative
L earning

Cooperative groups are not em-
ployed.

Cooperative groups are occasion-
ally employed, but ineffectively.
Activities are structured so that
one or two members can do all the
work without any individual ac-
countability.

Use cooperative learning groups
land peer-tutoring opportunities to
develop social and interpersonal
skills in addition to academic profi-|
ciency.

Research and best practices em-
ployed to maximize effectiveness
of cooperative groups; use of co-
operative groups is appropriate
and authentic; group and individ-
ual accountability evident.

| nclusive

No effort is made to accommodate
individual differencesin behavior
or learning; students with special
needs expected to do the same ex-
act work as any other; sometimes
disregards modifications and ac-
commodations.

Follows regulations and recom-
mendations for students, otherwise
little accommodations and modifi-
cations are made.

Consults with each other and with
other school personnel. Teachers
with regular education assignments
land those assigned to programs for
students with special needs work
closely together.

Collaboratively plans and delivers
lessons reflecting the diverse
skills, abilities, knowledge, and
interests of students; vehicles of
delivery and assessment vary de-
pending on student needs.

Home-School
Communication

Communicates student progress
viathe report cards.

Enhances report card communica-
tion of student progress with occa-
sional progress reports and phone
calls (usually when a students
grades are poor); participatesin
scheduled parent conferences.

Informs and involves parents of
middle-level studentsin their chil-
dren's education by helping them
understand the learning standards
their children must meet, thein-
structional program, their chil-
dren's progress, and how to help
their children at home.

Maintai ns communication with
families about program and stu-
dent progressin a manner that en-
courages and promotes family in-
volvement; works with students
and families to achieve academi-
cally and to investigate interests;
uses student-led conferences to
communicate academic progress.

Collaboration

Makes no effort to work or share
with others.

Works with department and team
colleagues as described by build-
ing expectations; participatesin
planned collaborative activities.

Recognizes that they must work
together cooperatively and collabo-
ratively - rather than individually
land in isolation - to ensure that all
their students achieve at high levels
and meet all the State's learning
standards.

Support and collaboration charac-
terize relationships with col-
leagues; takes initiative in assum-
ing leadership among faculty; de-
vel ops effective collaborative rela-
tionships with students, parents,
and appropriate support personnel
to meet the learning needs of stu-
dents.
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